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Analysis of Student Data – ELA 

 

 We can draw many useful conclusions from this data. The class has 24 students. Sixteen (66.7%) of 

them scored below grade level on the ELA section of the SBAC. Five students have IEPs; four scored at Level 

1 and one scored at Level 2 on the SBAC. One student has no reported ELA SBAC score, and is uncategorized. 

From their RI score (4), I can infer they are at or near grade level. 

Five (20.8%) are at ELA SBAC Performance Level 1. This level has three English Language Learners, 

and four of the students have IEPs. These students have not met the grade level standard, and need substantial 

improvement to acquire the ELA skills necessary for this, and future grades. One student, Student A, is English 

Only, has an RI Performance Level of 1, and has no IEP. In-class evaluation would be needed, but this student 

could be a candidate for an IEP.  

Eleven (45.8%) students are at ELA SBAC Performance Level 2. This is the largest group in the class. 

One student, Student C, has an IEP. Eight students are fully proficient in English (six English only, two 

redesignated ELLs). These students have demonstrated partial knowledge of the skills required to reach grade 

level standards. While these eleven students scored below grade level in their most recent SBAC, five students 

scored an RI Performance Level of 4. Given further instruction, there’s potential for these students to reach 

Level 3 by their next testing period.  

Four (16.7%) are at ELA SBAC Performance Level 3, and three (12.5%) are at Level 4. None of these 

students require an IEP, and none are categorized as having limited English proficiency. Three are redesignated 

EL students. Six of these students scored 3 or higher on their most recent RI assessment. As a group, these 

students are at or above grade level; their scores here are a positive sign that they’re headed towards mastery (or 

advanced mastery) of skills needed for future academic success. 

Class-wide scaffolding would likely generate benefits, as many students are below grade level. 

Assignments could include sentence starters (optional, to allow Level 3 and Level 4 students to continue 

mastery of skills for this level). Strong school-home communication will be stressed. Weekly newsletters and 



triweekly progress reports would help families be aware of how their student is doing in class. For Level 1 and 

2 students, the reports state that students are not yet at grade level, while emphasizing the progress they’ve 

made. Level 3 and 4 students would be positively reinforced by these checks showing their continual progress.  

A focus of the class could be on the funds of knowledge many students have, rather than what skills they 

may not have. This would also promote school-family involvement, and would expose students to cultures 

they’re not a part of. Funds of knowledge have the potential to build a positive classroom environment, one 

where students feel safe to share and collaborate with their classmates. 

This class would thrive under a constructivist design. Group work (and related procedures) should be 

stressed in this class. Some students, such as Students G, R, and S (all three are at Level 4) could serve as peer 

mentors; class-wide group projects should group these students (along with those at Level 3) with students 

below grade level. While many Level 3 and Level 4 students are likely capable of doing most (if not all) 

potential group work, responsibilities need to be divided and differentiated to allow all to pitch in. One way to 

accomplish this would be to change responsibilities during group projects; in a four-student group, jobs such as 

facilitator, reporter, and recorder could be swapped around so all students get practice with the required skills. 

These differentiated instruction strategies can help all students thrive. 

  



Differentiated Instruction Recommendations and Justification – ELA 

Class-wide scaffolding would benefit these students, as many of them are below grade level. If not done 

already (ie, if I was taking over this class mid-year), I’d implement procedures for just about everything in the 

classroom – using the restroom, sharpening pencils, lining up to leave, and so on. These students have plenty to 

learn, I don’t want to waste their instructional time. I would also have strong home-school communication 

through Funds of Knowledge projects, weekly newsletters, and triweekly progress reports. 

I would provide the entire class with differentiated instruction. There are seven students at or above 

grade level, and they would informally serve as peer tutors for the rest of the class. Work groups and table 

settings would be made so these students are spread through the class. With constructivist design, these informal 

mentors would be able to share knowledge with their peers via constant collaboration and cooperation. Gifted 

and Talented students would receive positive reinforcement from progress reports, and continual challenges via 

heightened standards and assignment questions focused on higher levels of thinking.  

Six students are designated as English Language Learners; I would provide both verbal and procedural 

scaffolding for these students. My read-alouds would model correct pronunciation and prosody. Vocabulary 

acquisition would emphasize context and synonyms (this is also a way to challenge advanced students; they 

would work from the common word to the complex word). As many assignments as possible would include 

graphic organizers and sentence starters. Groupwork and collaboration would be prominent as well. While all 

six students are below grade level standards, they are not without knowledge; by including Funds of Knowledge 

in my curriculum, I help these students focus on what they know while applying it to the language they’re 

learning. This would, hopefully, create a positive class environment, one where students are free to share about 

their heritage. These students will benefit from a focus on groupwork and collaboration, be provided supports to 

help their learning, and will be given opportunities to share their knowledge with the class.  

Eleven students are at Level 2 in the SBAC. They have potential to grow into Level 3 learners, and one 

focus of my class will be to unlock that potential in these students. For these students (really all of them, but 

these specifically), my focus is on yet. I want to build their efficacy by imparting a growth mindset upon them. 

To emphasize how close they are to grade level, I’d target their Zone of Proximal Development and instill an 



XP-style system to keep them motivated. This system would be in place for the entire class, but I feel these 

students would benefit the most based on how close they are to grade level. Instead of fluctuating around a 

baseline, they’d make progress towards a goal. I would teach up to these students, because my self-efficacy tells 

me I can get these students to grade level, while providing supports for students who may be further away. By 

targeting their ZPD and imparting a growth mindset, I can get these students to grade level.  

Student A will be a focus of mine. They are an English Only student with 1’s in the SBAC and RI. They 

do not have an IEP. I want to know more about this student – what their home life is like, what interventions 

have been tried in previous classes, if their vision/hearing is okay, etc. I want to build a strong line of school-

home communication with this student’s family. This could include in-person and/or phone conversations with 

the family, stressing that I feel Student A has tools to succeed academically, and as an educator my goal is to 

help them accomplish that. I feel an IEP might help, which would make that school-home line important. Before 

starting the IEP process, I’d meet with the student’s family to find answers to the questions listed above. I’d 

follow that up with in-class observation of Student A’s behaviors; what motivates them, what gives them 

challenges. Once I have this information I would talk with my school’s resource specialist to see if an IEP 

would work for Student A. Once I have gathered all pertinent information, I would discuss an IEP with Student 

A’s family. With this intervention, I feel I can help Student A succeed academically.  

 These recommendations come from three main categories: Classroom Management, Instruction, and 

Knowing Your Students. The data analysis, efficacy, and growth mindset are part of Knowing Your Students. 

Even while only seeing their ELA test scores, I can deduce who needs scaffolding, if the class needs 

differentiated instruction, and how beneficial a growth mindset would be for all students, especially those on the 

fringe of grade level. Constructivism, supports for students with learning differences (ie students with IEPs, 

ELLs) are part of Instruction. These are direct changes to how I teach that can help students achieve academic 

goals. Procedures and data analysis are part of classroom management. Behavior will improve when students 

have set procedures for anything they do in-class, and when their assignments are balanced and appropriate for 

their skill level. With solid classroom management, time is rarely wasted. We end up with a larger portion of 

time dedicated to instruction, which will help students reach their academic benchmarks.  



Teacher Data Analysis Worksheet 

 

SBAC English Language Arts 

Directions:  Go through the data provided to you on your “class”.  This class just finished 3rd grade and now are in your 4th Grade class for the 20-21 

School Year. 

● List each student’s “name” according to SBAC Performance Level 

○ Next to the student’s name, write: 

■ Their most recent RI Performance Level  

■ The Student’s Language Fluency (LF) - English Only, Limited English Proficiency (LEP - i.e. EL student) or Redesignated 

● If Limited English Proficiency, write in their ELPAC Overall Score 

■ To indicate if the student has an IEP, write No IEP or Yes IEP 

● Student X is done for you as an example 

 

Students 

ELA SBAC Performance Level 1 
 

ELA SBAC Performance Level 2 
 

ELA SBAC Performance Level 3 
 

ELA SBAC Performance Level 4 
 

STUDENT A: RI-1, EO, NO IEP 
STUDENT E: RI-2, EO, YES IEP 
STUDENT F: RI-1, LEP-3, YES IEP 
STUDENT I: RI-1, LEP-3, YES IEP 
STUDENT V: RI-1, LEP-3, YES IEP 

STUDENT C: RI-2, EO, YES IEP 
STUDENT H: RI-4, REDESIG, NO IEP 
STUDENT J: RI-4, EO, NO IEP 
STUDENT K: RI-1, EO, NO IEP 
STUDENT M: RI-4, EO, NO IEP 
STUDENT N: RI-4, EO, NO IEP 
STUDENT O: RI-1, LEP-4, NO IEP 
STUDENT P: RI-3, LEP-4, NO IEP 
STUDENT Q: RI-2, LEP-3, NO IEP 
STUDENT U: RI-3, REDESIG, NO IEP 
STUDENT W: RI-4, EO, NO IEP 

STUDENT B: RI-3, EO, NO IEP 

STUDENT D: RI-4, EO, NO IEP 

STUDENT L: RI-3, REDESIG, NO IEP 

STUDENT X: RI-2; REDESIG; NO IEP 

STUDENT G: RI-3, EO, NO IEP 
STUDENT R, RI-3, EO, NO IEP 
STUDENT S: RI-4, REDESIG, NO IEP 

 

Uncategorized 

STUDENT T: RI-4, REDESIG, NO IEP 

 

 


